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ABSTRACT

Mental health in teaching work has been associated with different psychosocial
and organizational factors capable of compromising the well-being and quality of life
of education professionals. This study aimed to analyze the scientific evidence on
burnout and occupational stress in teaching, their associated factors, and their
repercussions on mental health, quality of life, and work capacity. This is an integrative
literature review, with searches in recognized scientific databases, including PubMed/
MEDLINE and SciELO, complemented by bibliographic tracking. Studies involving
basic education and higher education teachers were included, subjected to critical
analysis of methodological quality and risk of bias using Joanna Briggs Institute
instruments. The results demonstrated a recurrent association between work overload,
time pressure, emotional demands, role conflict, low autonomy, and insufficient
institutional support with higher levels of stress, emotional exhaustion, and burnout.
Anxiety, depressive symptoms, sleep disturbances, reduced quality of life, lower work
capacity, absences, and intention to leave the career were among the main repercussions
identified. Self-efficacy, autonomy, peer support, favorable leadership, and organizati-
onal support showed protective associations, while structured interventions demonstra-
ted benefits across different mental health indicators. It is concluded that addressing
occupational distress among teachers requires integrated strategies combining individ-
ual health promotion and sustainable changes in the organization and working
conditions.

Keywords:mental health; professional burnout; occupational stress; teachers;
quality of life.
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INTRODUCTION

Mental health in the workplace cons-

titutes a central dimension of occupational

health, especially in professions characte-

rized by high cognitive demand, intense

interpersonal interaction, social responsi-

bility, and continuous exposure to organ-

izational pressures. In the educational

context, such factors take on particular

relevance, since the practice of teaching

simultaneously involves planning, asse-

ssment, conflict management, pedagogical

adaptation, institutional performance, int-

eraction with students and families, mee-

ting targets, and a permanent need for

professional updating. Evidence from di-

fferent countries demonstrates that teach-

ers are exposed to significant levels of

occupational stress, anxiety, depressive

symptoms, emotional exhaustion, and

burnout, with repercussions that go bey-

ond individual well-being and affect work

capacity, career retention, and quality of

life[ 1,5,20,21,33,34].

Occupational stress among teachers
results from the interaction between pro-
fessional demands and individual and
organizational resources available to cope
with them. Excessive workload, time
pressure, emotional demands, role confl-

icts and ambiguities, classroom manag-

ement difficulties, low autonomy, insuff-

icient organizational support, and tension

between professional and personal life

are factors repeatedly associated with

greater psychological distress among te-

achers[4,17-19,23-25]. In a longitudinal

study with approximately l,700 early-

career teachers, Dicke et al. observed that

demands related to the classroom envir-

onment preceded greater emotional exh-

austion, while personal resources, partic-

ularly self-efficacy, showed a favorable

association with professional engagement

[ l8] . Similarly, Arvidsson et al., follow-

ing Swedish teachers for approximately

30 months, found that increased work

demands were associated with worsening

burnout, while greater decision latitude

was related to reduced risk of exhaustion

[ 19]. These findings reinforce the under-

standing that occupational distress in

teaching should not be interpreted exclu-

sively as a result of individual character-

istics, but as a phenomenon produced by

the interaction between the worker, their

working conditions, and

the institutional environment.
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Among the most relevant manifesta-

tions of this process is burnout, characte-

rized by a set of changes related to

professional exhaustion, deterioration of

the relationship with work, and reduced

perception of professional efficacy or

accomplishment. In the educational field,

the phenomenon has been observed in

both basic education and higher educat-

ion and shows consistent associations

with perceived stress, work overload,

work-family conflict, performance pres-

sure, relational difficulties, and low avai-

lability of occupational resources[3-7,

17- 19,26-30]. In Portuguese university

professors, Teles et al. identified a posit-

ive association between perceived stress,

emotional exhaustion, and depersonaliza-

tion, as well as an inverse relationship

with personal accomplishment[26].

Among Chinese university professors,

Zhong et al. demonstrated that burnout

was statistically part of the relationship

between occupational stress, depressive

symptoms, and poorer physical health

[28].More recent studies also indicate that

academic pressure and productivity de-

mands can intensify exhaustion among

higher education faculty[29,30].

University teaching presents addit-

ional particularities. In addition to teach-

ing activities, many professionals also

take on research, extension, student sup-

ervision, academic management, scienti-

fic production, participation in committ-

ees, fundraising, and administrative tasks.

This multiplicity of roles can heighten the

perception of overload and reduce the

time available for physical and psychol-

ogical recovery. In a sample of 7,408

Chinese university professors, Pei et al.

demonstrated that characteristics of the

institutional environment, engagement,

and teaching experience showed a relev-

ant relationship with professional well-

being[ 10]. In another study with more

than 7,500 faculty members, higher levels

of stress were associated with greater

burnout and a greater intention to leave

the job, while self-efficacy had a moder-

ating effect on some of these relationsh-

ips[29]. These results suggest that the

impact of occupational mental health is

not restricted to subjective suffering, and

may also affect career continuity, institu-

tional bonds, and the sustainability of

teaching work.

In Brazil, recent evidence demonst-
rates that the problem is also of signific-
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ant magnitude. Alves et al., when invest-

igating professors at a Brazilian public

university, identified burnout in 36.6% of

the sample and observed a consistent

association between exhaustion and po-

orer quality of life[7]. Sanchez et al.

showed relationships between health

conditions, sleep, physical activity, leis-

ure, and quality of life at work among

university professors[ 8]. More recently,

prospective data from the RESPIRA

cohort, which follows professors at pub-

lic higher education institutions in diffe-

rent regions of the country, demonstrated

that quantitative work demands and hea-

lth conditions were able to predict worse

progression of certain domains of quality

of life over 12 months[9]. In another

Brazilian study, Barbosa et al. identified

relationships between burnout, anxiety,

sleep disturbances, activities performed

outside institutional hours, class size, and

domains of quality of life[31].Together,

these findings indicate that teacher men-

tal health should be analyzed in a multi-

dimensional manner, incorporating psy-

chological, organizational, social, and

physical components.

The repercussions of occupational
suffering can extend beyond

emotional symptoms. Longitudinal

studies demonstrate an association betw-

een burnout and a subsequent reduction in

work ability, prolonged absences, and

progressive deterioration of mental health

indicators[21,22,32]. In the Brazilian co-

hort conducted by Salvagioni et al., a high

presence of depersonalization was assoc-

iated with a greater risk of work absence

for a period of 30 days or more during two

years of follow-up[22]. Hlado et al., in a

longitudinal study conducted with Czech

teachers, observed that higher levels of

burnout predicted a subsequent reduction

in perceived work ability[32]. In a French

cohort followed for ten years, Wenta et al.

found an unfavorable evolution of depre-

ssive symptoms among teachers over the

analyzed period, demonstrating that men-

tal health changes can take on a persistent

character and be influenced by long-term

social and occupational transformations

[21].

In this scenario, quality of life repr-
esents an important integrative outcome.
It expresses not only the presence or
absence of psychological symptoms, but
also the individual's perception of their
physical health, social relationships, env-
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ironment, functionality, and ability to

reconcile professional and personal de-

mands. Studies conducted in different

contexts demonstrate that higher occupa-

tional stress and burnout are associated

with worse indicators of physical and

mental health, sleep, social relationships,

and quality of life[2,7-9,28,31]. Yang et

al., in a large sample of teachers, identif-

ied relationships between occupational

stressors, psychological and physical str-

ain, and reduction in quality of life

components[2]. In Brazil, Alves et al.

demonstrated a significant association

between burnout and impairment in diff-

erent domains of the WHOQOL-Bref[7],

while the RESPIRA cohort added pros-

pective evidence that work demands can

negatively influence the quality of life

trajectory of university professors[9].

Despite the relevance of individual

factors, the literature consistently points to

the importance of organizational resourc-

es. Leadership support, positive peer rela-

tionships, autonomy, recognition, self-

efficacy, and the availability of emotional

regulation strategies show favorable ass-

ociations with lower stress, lower exhaus-

tion, and greater well-being[10,

17- 19,23,25,27]. Maas et al., for example,

found that support provided by school

leadership was related to lower time

pressure and lower emotional exhaustion

[23]. Bottiani et al. observed that self-

efficacy, peer affiliation, and other occu-

pational resources were associated with

lower levels of stress and burnout[ 17].

These results support an approach that

considers

simultaneously interventions directed at the

individual and structural transformations in

the work environment.

Clinical trials and experimental stu-

dies further suggest that structured inte-

rventions aimed at reducing stress and

developing socioemotional competencies

can produce relevant benefits. Programs

based on mindfulness, stress reduction,

and emotional awareness development

have shown favorable effects on percei-

ved stress, burnout, sleep quality, well-

being, life satisfaction, and indicators

related to teaching effectiveness[ 11-15].

However, the existence of positive results

in individual interventions does not eli-

minate the influence of organizational

determinants.

Evidence from longitudinal and multile-
vel studies indicates that objective work-
ing conditions, institutional organization,
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professional demands, and available re-

sources remain essential components for

understanding and preventing mental di-

stress among teachers[17-19,23,25].

Although there is growing scientific

production on burnout, occupational str-

ess, and teacher mental health, the litera-

ture remains marked by heterogeneity of

instruments, populations, educational

contexts, and study designs. A significant

portion of the research is cross-sectional,

making it difficult to establish temporal-

ity and distinguish antecedent factors

from consequences of occupational suff-

ering. In parallel, longitudinal studies,

cohorts, and randomized trials have been

expanding the capacity to understand

mechanisms, prognostic factors, and int-

ervention possibilities[9,14,15,18,19,

21-25,32]. The critical integration of

these different forms of evidence is

therefore necessary to produce a compr-

ehensive understanding of the relations-

hips between work, burnout, occupational

stress, mental health, and quality of life in

teaching.

Given this scenario, this integrative

review aims to critically analyze the

scientific evidence on mental health in

the workplace and in teaching, with

emphasis on the occurrence and det-

erminants of burnout and occupational

stress, as well as their repercussions on

anxiety, depression, work capacity, sl-

eep, professional retention, and quality

of life.Additionally, it seeks to identify

risk and protective factors, examine diff-

erences between basic education and

higher education contexts, and synthesize

evidence on strategies capable of preven-

ting or reducing

occupational suffering among teachers,

contributing to an integrated understand-

ing of the phenomenon and to the deve-

lopment of institutional policies and pra-

ctices for promoting mental health at

work.

METHODOLOGY

This is an integrative literature rev-

iew, analytical and descriptive in nature,

developed with the aim of gathering,

critically evaluating, and synthesizing

scientific evidence related to mental hea-
lth in the teaching work environment,
with emphasis on burnout, occupational
stress, and their repercussions on quality
of life, psychological health, and work
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capacity. The methodological approach ucted in recognized scientific databases,
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followed the principles proposed for int-

egrative reviews by Whittemore and Kn-

afl[36], encompassing problem definition,

literature search, critical appraisal, analy-

sis, and synthesis of findings. For greater

transparency in the identification and

selection of publications, the reporting

principles of PRISMA 2020[37]were co-

nsidered.

The guiding question was structured

based on the PCC strategy, considering as

population teachers and faculty of basic

and higher education; as concept, occupa-

tional mental health, burnout, work-

related stress, emotional exhaustion, anx-

iety, depression, well-being, quality of

life, sleep, and work capacity; and, as

context, the work environment in educat-

ional institutions. Thus, we sought to

answer the following question: what sci-

entific evidence demonstrates the relatio-

nship between teaching work conditions,

burnout, and occupational stress and their

repercussions on teachers' mental health,

work capacity, and quality of life?

The bibliographic search was cond-

with emphasis on PubMed/MEDLINE

and SciELO, complemented by tracking

the references of relevant studies and

verifying bibliographic records on official

journal pages, DOI, and PubMed. Contr-

olled descriptors from the Medical Subj-

ect Headings (MeSH) and free terms

related to teachers,faculty,burnout,occ-

upational stress,mental health,anxiety,

depression,quality of life,well-being,sle-

ep,work ability,absenteeism and turnover

intention, combined using the Boolean

operators AND and OR.

Original peer-reviewed studies were

included, with a population consisting

entirely or predominantly of basic or

higher education teachers, that investiga-

ted at least one of the following outcom-

es: burnout, occupational stress, anxiety,

depression, mental health, well-being,

quality of life, sleep, ability to

work or occupational repercussions.

Were considered different

designs, including cross-sectional studies,

longitudinal studies, prospective cohorts,

multilevel analyses, and trials clinical

randomized.

Editorials, letters, opinion articles, prot-
ocols without results, studies without
specific data for faculty members, and
publications with insufficient methodol-
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ogical information were excluded. Sys-

tematic reviews and meta-analyses were

used for contextualization and tracking of

primary studies, but were not counted as

independent units of the main synthesis.

After reading the titles, abstracts,

and potentially eligible full texts, 35

primary studies were selected to compose

the review corpus. In cases of publicati-

ons originating from the same population

or research project, data independence,

follow-up period, and relevance of out-

comes were considered, avoiding double

counting of the same evidence.

Data were organized into an evide-

nce matrix containing author and year,

country, design, sample size, educational

level, instruments used, main occupational

exposures, outcomes assessed, relevant

results, and methodological limitations.

Study quality and risk of bias were

assessed using Joanna Briggs Institute

(JBI) instruments, selected according to

the methodological design[38-40]. Inter-

pretation considered internal validity, co-

ntrol of confounders, adequacy of instr-

uments, follow-up losses, temporality, and

consistency of analyses, without the use

of arbitrary numerical scores.

Due to heterogeneity among popul-

ations, instruments, exposures, and out-

comes, a narrative and thematic synthesis

of the results was chosen. The findings

were organized into five axes: occupati-

onal stress and psychosocial demands;

burnout and professional exhaustion; an-

xiety, depression, and psychological dis-

tress; impacts on quality of life, sleep,

work capacity, and professional retention;

and protective factors and prevention and

intervention strategies. Longitudinal stu-

dies, cohorts, and randomized trials were

given greater interpretive weight in ana-

lyses involving temporality and interven-

tion effects, while cross-sectional studies

were used mainly to characterize prevale-

nce and associations.

RESULTS

The studies selected

covered different educational and geog-
raphic contexts, encompassing basic ed-
ucation and higher education teachers in
countries across the Americas, Europe,
Asia, Africa, and Oceania. The designs
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included cross-sectional studies, longitu-

dinal investigations, prospective cohorts,

multilevel analyses, randomized trials,

and repeated-measures studies. The sa-

mples varied widely, from small-scale

experimental studies to population-based

investigations involving thousands of

teachers.

Overall, the results converged on

four main themes: occupational stress and

burnout; anxiety, depression, and psych-

ological distress; impacts on quality of

life and work capacity; and protective

factors and intervention strategies. The

Table 1 presents a concise characteri-

zation of the evidence according to

these thematic axes,allowing visualizat-

ion of the main factors investigated and

their respective outcomes.

Table l – Concise Characterization of the Main Themes Identified
Thematic axis Main factors assessed Predominant outcomes

Stress, emotional exhaustion,
depersonalization, and burnout

Anxiety, depression, psychological
distress and reduced well-being

Worse quality of life, reduced
work ability, absenteeism and tu-

rnover intention

Lower stress and burnout, gre-
ater well-being, engagement

and sleep quality

Occupational Stress and Burnout

Work-related stress was one of the

most recurrent findings across different

educational contexts. Task overload, time

pressure, emotional demands, role confl-

icts and ambiguities, classroom manag-

ement difficulties, low autonomy, and

performance pressure were associated

with greater emotional exhaustion and

burnout[ 1-5,17-19,23-30,35].

Overload, time pressure,
emotional demands, low au-

tonomy, role conflicts

Work stressors, low sup-
port, work-family conflict,

rumination

Persistent burnout, inadequ-
ate sleep, high quantitative

demands

Self-efficacy, autonomy,
social support, leadersh-
ip, emotional regulation,

mindfulness

Occupational
stress and
burnout

Mental health

Quality of life

and work ability

Protective factors
and interventions

http://www.revistacientificaipedss.com
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Among Australian teachers, more

than half of the participants reported very

high or extreme levels of stress, with

workload and aspects related to emotional

regulation being relevant factors[5]. In

Portuguese higher education, higher per-

ceived stress was associated with higher

levels of emotional exhaustion and depe-

rsonalization and lower professional ach-

ievement[26 ]. Among Chinese university

faculty, the

academic pressure also showed a positive

association with burnout and a negative

relationship with job satisfaction[30].

Longitudinal studies reinforced the

relationship between working conditions

and the progression of burnout. In early-

career teachers, classroom-related dem-

ands preceded greater emotional exhaus-

tion, while higher self-efficacy was asso-

ciated with greater professional engag-

ement[ 18]. In the follow-up conducted in

Sweden, increased work demands were

associated with an approximately 3.4

times higher chance of burnout worsen-

ing, while greater decision latitude sho-

wed an inverse association, with an

approximate OR of 0.5l[ 19].

Time pressure also proved relevant.

In Swiss teachers followed longitudinal-

ly, greater leadership support was related

to lower time pressure and lower emoti-

onal exhaustion[23]. Similar results were

observed in studies that identified relati-

onships between colleague support, posi-

tive perception of leadership, self-

efficacy, and lower levels of burnout

[17,25].

In the Brazilian context, burnout had

an important repercussion in both basic

education and higher education. Among

university professors, Alves et al. identi-

fied burnout in 36.6% of the sample, with

a significant association with poorer qua-

lity of life[7]. Other national results

indicated relationships between burnout,

sleep disturbances, anxiety, activities pe-

rformed outside institutional hours, and a

greater number of students per class[31].

Anxiety, depression, and psych-
ological distress

Anxiety and depression symptoms
also showed an association

http://www.revistacientificaipedss.com
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frequent with adverse working environ-

ment conditions. Among Egyptian teach-

ers, high levels of occupational stress

were observed accompanied by anxiety

and depressive symptoms[ 1]. In Japanese

teachers, 20. l% presented depressive

symptoms, mainly associated with quant-

itative overload, role ambiguity and conf-

lict, and lower social support[20].

Among public school teachers in

Ethiopia, the frequency of depressive

symptoms was 44.7%, with severe occ-

upational stress showing a strong associ-

ation with this outcome, with an AOR of

approximately 4. l5[34]. Similarly, am-

ong North American high school teache-

rs, continuous and episodic stressors were

associated with anxiety and depression,

while greater peer support was inversely

related to these symptoms[33].

Studies with temporal follow-up in-

dicated that mental health impairments

may persist or intensify over time. In the

French cohort, depressive symptoms

showed a more pronounced increase

among teachers during the follow-up

period when compared to professionals in

similar occupations[21].

Relationships were also observed

between stress, burnout, and intermediate

psychological mechanisms. In Chinese

university faculty, burnout showed a

statistical

intermediate relationship between occu-

pational stress, depressive symptoms, and

physical health[28]. In a study with

repeated assessments over 2l days, hig-

her occupational stress was related to

burnout through a pathway involving

rumination and negative emotions[35].

Quality of Life, Sleep, and Oc-
cupational Repercussions

The repercussions of stress and bur-

nout went beyond psychological sympt-

oms and reached different dimensions of

quality of life. Higher overload and psy-

chological and physical strain were asso-

ciated with worse physical and mental

health indicators among teachers[2]. In

Brazilian higher education, higher burnout

showed a consistent relationship with

worse quality of life[7].

Brazilian longitudinal results also
demonstrated an association between
work characteristics and the evolution of
quality of life. In the RESPIRA cohort,
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higher quantitative demands were related associated with greater intention to leave
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to worse evolution in the social relation-

ships domain, while a higher number of

health conditions had a negative effect on

the physical and psychological compon-

ents[9].

Sleep was another component freq-

uently related to occupational distress.

Changes in sleep duration and quality

were associated with more unfavorable

burnout dimensions[3l]. Conversely, int-

erventions aimed at reducing stress sho-

wed improvements in sleep duration and

quality, as well as a reduction in insomnia

symptoms in certain teaching groups

[l3, l5].

Repercussions on professional func-

tionality were also identified. In the

Brazilian cohort of Salvagioni et al., the

incidence of prolonged work leave was

9.4%, with teachers presenting high dep-

ersonalization showing

approximately 80% higher risk of leave

for a period equal to or greater than 30

days after adjustments[22].

Burnout also showed a prospective

relationship with decreased perceived

work ability[32]. In higher education,

higher levels of stress and burnout were

the professional activity[29], indicating

potential repercussions on

career retention and sustainability of teaching

practice.

Protective Factors and Interven-
tion Strategies

In contrast to risk factors, different

individual and organizational resources

showed favorable associations with teac-

hers' mental health. Self-efficacy, auto-

nomy, leadership support, peer support,

positive professional relationships, and

emotional regulation resources were ass-

ociated with lower levels of stress and

burnout and with better well-being indic-

ators[4, l0, l7-l9,23-25,27].

Self-efficacy showed a consistent

relationship with greater engagement and

lower vulnerability to professional dem-

ands[ l8,29]. Greater autonomy was also

associated with better longitudinal burn-

out outcomes[ l9]. Likewise, leadership

support and positive relationships among

colleagues were related to lower exhaus-

tion, anxiety, and depressive symptoms

[l7,23,25,33].

Experimental studies indicated be-
nefits of structured interventions aimed at

http://www.revistacientificaipedss.com
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reducing stress and strengthening soci-

oemotional skills. Programs based on

mindfulness and on the development of

awareness and resilience showed impro-

vement in perceived stress, burnout ind-

icators, sleep quality, life satisfaction, and

well-being[ 11-15].

In the trial conducted in Denmark,

the mindfulness-based intervention pro-

moted an additional reduction of appro-

ximately 1.7 points on the Perceived

Stress Scale at three months and 2.1

points at six months, when compared to

the control group[ 14]. Among teachers in

Hong Kong, reductions in stress, insom-

nia, and negative affect were observed,

accompanied by improvements in life

satisfaction and overall health perception

[15].

The implementation of the interven-

tions was also influenced by the institut-

ional environment itself. Previous stress

levels, organizational support, and leade-

rship support interfered with adherence

and the quality of program execution[16].

Table 2 summarizes the main risk

factors, protective factors, and repercus-

sions identified in the studies, allowing

visualization of the most consistent rela-

tionships observed throughout the review.

Table 2 – Synthesis ofFactors Associated With Mental Health at Work

Teaching
Category Main findings

Occupational risk
factors

Overload, time pressure, emotional demands, role conflict, low
autonomy, academic pressure, and work-family conflict

Low institutional support, insufficient leadership, relational difficul-
ties, and unfavorable work environment

Protective factors Self-efficacy, autonomy, peer support, leadership support, emot-
ional regulation, and positive professional relationships

Outcomes
psychological

Stress, burnout, emotional exhaustion, anxiety, depression, rumination,
and reduced well-being

Functional outcomes Sleep disturbances, poorer quality of life, reduced work ability,
absenteeism, and intention to leave the profession

Organizational
factors

http://www.revistacientificaipedss.com
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Mindfulness, CARE and other structured stress reduction strategies
Interventions

showed favorable results across different outcomes

Together, the results showed a recu-

rrent association between unfavorable

psychosocial

working conditions and higher levels

of stress, burnout and mental distress.

Overload, emotional demands, low aut-

onomy and insufficient organizational

resources repeatedly appeared related to

the worst outcomes, while social support,

leadership, autonomy and self-efficacy

were associated with more favorable

indicators[17-19,23-25].

The identified repercussions enco-

mpassed not only psychological health,

but also sleep, quality of life, work

capacity, professional leave and intention

to leave the career[7,9,21,22,29,31,32].

Results from longitudinal and

experimental studies reinforced the

existence of temporal rela- tionships

between certain working condi- tions and

the progression of professional burnout,

in addition to demonstrating the potential

benefit of interventions aimed at

stress reduction[ 14,15,18, 19,21-25].

DISCUSSION

The findings of this review show

that mental health in teaching work is

determined by a complex combination of

individual, relational, and organizational

factors. The convergence between studies

conducted in different countries and ed-

ucational levels indicates that work ove-

rload, time pressure, emotional demands,

low autonomy, role conflicts, relationship

difficulties, and insufficient institutional

support constitute recurring elements in

the association with occupational stress

and burnout[3-5,17-19,23-26]. Although

a significant portion of the evidence

derives from cross-sectional studies, lon-

gitudinal investigations demonstrate that

some of these conditions precede the

worsening of professional exhaustion,

strengthening the temporal plausibility of

the observed associations[18,19,23-25].

The relationship between occupati-
onal demands and burnout proved parti-
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cularly consistent. The pattern observed

in different studies suggests that high

demands, when not accompanied by

adequate resources, favor emotional ex-

haustion and compromised attachment to

work. Among early-career teachers, de-

mands related to classroom management

preceded greater exhaustion, while higher

self-efficacy was associated with better

professional engagement[ 18]. Similarly,

follow-up of Swedish teachers showed

that increased occupational demands

were associated with worsening burnout,

whereas greater decision latitude had a

favorable effect[ 19]. These results reinf-

orce that professional burnout cannot be

understood only as a consequence of

personal characteristics or insufficient

coping capacity, but as a phenomenon

related to the organization and objective

working conditions.

The influence of organizational re-

sources was also consistent. Leadership

support, positive relationships among co-

lleagues, autonomy, and perceived insti-

tutional support were associated with

lower levels of stress and exhaustion

[ 17,23,25]. Leadership, in particular,

appears to play a relevant role by influe-

ncing both the perception of time press-

ure and the availability of support in the

face of everyday demands[23]. This fin-

ding has important practical implications,

since strategies to promote mental health

in the educational environment should not

be limited to developing individual resil-

ience, but should include changes in work

organization, distribution of responsibili-

ties, professional autonomy, communica-

tion institutional and

availability of support.

The results also

demonstrated that burnout is related to a

broader spectrum of psychological and

functional outcomes. Anxiety, depressive

symptoms, rumination, sleep disturbanc-

es, and reduced well-being appeared

associated with occupational stress in

different teaching populations

[ 1,20,21,28,33-35]. Among Ethiopian

teachers, high levels of occupational

stress showed a strong association with

depressive symptoms

[34] , while the French longitudinal

follow-up demonstrated a progressive

increase in depressive symptoms among

teachers throughout the studied period

[21]. These findings suggest that

occupational suffering can go beyond
transient episodes of stress and acquire a
persistent character when demands are
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maintained without sufficient compensa-

tory resources.

The interaction between stress and

burnout appears to also involve interme-

diate psychological mechanisms. Studies

based on structural modeling identified

the participation of work-family conflict,

self-efficacy, professional satisfaction,

and emotional regulation in these relati-

onships[4,27,29,30]. In repeated asses-

sments over 21 days, rumination and

negative emotions were part of the pat-

hway between occupational stress and

burnout[35]. Although such models sho-

uld not be automatically interpreted as

causal evidence, they help explain how

professional demands can remain active

outside the work environment, hindering

psychological recovery and amplifying

accumulated strain.

The repercussions on quality of life
constitute another relevant finding.

Teachers exposed to higher levels of
stress and burnout showed worse physic-
al, psychological, and social health indi-
cators[2,7-9,28,3l]. In the Brazilian con-
text, the association between burnout and
poorer quality of life was demonstrated
among university professors[7], while
prospective data from the RESPIRA
cohort indicated that quantitative dema-

nds and health conditions may negatively

influence the evolution of certain quality

of life domains[9]. These results reinforce

that the analysis of teachers' mental

health should go beyond the presence of

specific disorders and incorporate funct-

ional, relational, and overall well-being

components.

Occupational impacts were also sig-

nificant. Burnout was associated with later

reduction in perceived work ability, higher

risk of prolonged leave, and intention to

leave the profession[22,29,32]. In the

Brazilian cohort, elevated levels of depe-

rsonalization were related to a higher risk

of prolonged work absence[22]. Among

Czech teachers, burnout preceded a redu-

ction in perceived work ability[32]. These

findings indicate that psychological distr-

ess has institutional and economic reper-

cussions, potentially affecting absenteei-

sm, professional retention, productivity,

and continuity of the teaching career.

Although basic education and higher
education have distinct characteristics,
the results demonstrated common risk
factors. In basic education, difficulties in
classroom management, student behavior,
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time pressure, and school support stood

out[3,17-19,23,25]. In higher education,

in addition to teaching load, demands

related to academic production, research,

management, performance evaluation,

and multiplicity of roles appear[7-10,

26-31]. Academic pressure showed an

association with burnout and lower prof-

essional satisfaction[30], while stress and

exhaustion were also linked to intention

to leave work[29]. Thus, despite institut-

ional specificities, both contexts share a

core of factors related to excessive dem-

ands and insufficient resources.

Intervention trials demonstrated that

structured strategies

can produce favorable effects on stress,

burnout, sleep, and well-being[ 11-15].

Programs based on mindfulness, stress

reduction, and socioemotional skills de-

velopment showed positive results across

different teaching populations. However,

these findings should be interpreted with

caution. Some trials have small samples,

limited follow-up, and an inability to

achieve complete blinding[ 11-15]. Furt-

hermore, individual interventions do not

eliminate the organizational factors that

contribute to illness. The analysis of the

implementation showed that institutional

support itself influences program adher-

ence and quality[ 16]. Thus, more consis-

tent interventions tend to require an

integrated approach, combining individ-

ual actions with structural changes.

The presence of recurrent protective

factors reinforces this perspective. Self-

efficacy, autonomy, peer support, favor-

able leadership, emotional regulation, and

positive professional relationships were

associated with lower vulnerability to

stress and better well-being indicators

[4, 10,17-19,23-25,27]. However, such

resources should not be used to place

responsibility

the teacher for burnout prevention. Ava-

ilable evidence indicates that individual

resources function within an occupational

system and may lose effectiveness when

demands

organizational remain excessive or persi-

stently inadequate.

From an institutional standpoint, the
results suggest that policies promoting
teacher mental health should prioritize
early identification of psychosocial de-
mands, review of workload distribution,
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strengthening autonomy, improving

communication, leadership support, con-

flict prevention, and creation of mechan-

isms permanent of

occupational health monitoring. In higher

education, additional strategies should

consider pressure for scientific producti-

vity, multiplicity of roles, activities carr-

ied out outside formal working hours, and

balance between teaching, research, ext-

ension, and management[9,29-31]. In ba-

sic education, interventions should also

consider support for classroom manag-

ement, structural conditions of the school,

and relationships with students and the

community[3, 17- 19,25].

This review has some limitations.

The heterogeneity of the instruments used

to measure burnout, stress, anxiety, depr-

ession, and quality of life hinders direct

comparisons between studies. Furtherm-

ore, a significant portion of the investiga-

tions have a cross-sectional design, which

limits inferences of temporality and caus-

ality. Cultural, organizational, and educa-

tional differences between countries sho-

uld also be considered when generalizing

the results. On the other hand, the inclus-

ion of longitudinal studies, cohorts, mult-

ilevel analyses, randomized trials, and

research with repeated measures allowed

for broadening the robustness of the

synthesis and differentiating point associ-

ations from findings supported by tempo-

ral or experimental evidence.

In summary, the results indicate that

burnout and occupational stress in teach-

ing constitute phenomena

multidimensional and closely related to

the psychosocial and organizational con-

ditions of work. Overload, time pressure,

emotional demands, low autonomy, and

insufficient support consistently appear

associated with worse outcomes, wh-

ile resources such as institutional support,

leadership, autonomy, and self-efficacy

demonstrate a favorable effect.

The consequences affect mental health,

quality of life, sleep, work capacity, and

career retention, reinforcing the need for

preventive strategies that integrate indiv-

idual interventions and sustainable instit-

utional changes.

CONCLUSION

The evidence analyzed

demonstrates that mental health in teaching

work is strongly

influenced by psychosocial and organiza-
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tional factors, with emphasis on overload,

time pressure, emotional demands, role

conflicts, low autonomy, and insufficient

institutional support. These elements were

recurrently associated with occupational

stress, emotional exhaustion, and burnout,

both in basic education and in higher

education.

The observed impacts go beyond

immediate psychological suffering and

include anxiety, depressive symptoms,

sleep disturbances, poorer quality of life,

reduced work capacity, absenteeism, and

greater intention to leave the career.

Longitudinal studies and cohorts reinfor-

ced that part of these relationships has a

temporal dimension, indicating that cert-

ain working conditions may precede the

worsening of burnout and other health-

related outcomes.

Conversely, autonomy, self-efficacy,

peer support, favorable leadership,

organizational

support, and emotional regulation resou-

rces were associated with better well-

being indicators and lower vulnerability

to stress. Structured interventions, espec-

ially those aimed at stress reduction and

the development of socio-emotional skil-

ls, showed favorable results in different

contexts, although their effects should be

understood as complementary, and not

substitutive, to the necessary changes in

work organization.

Thus, preventing burnout and mental

distress among teachers requires an inte-

grated approach capable of combining

individual health promotion strategies

with institutional policies aimed at adjus-

ting work demands, strengthening auto-

nomy, improving professional relations-

hips, leadership support, and ongoing

monitoring of psychosocial working co-

nditions.

It is concluded that burnout and

occupational stress represent major health

problems in the educational context and

have significant repercussions on quality

of life, functionality, and professional

retention. Addressing these phenomena

should be incorporated into occupational

health policies and the management of

educational institutions, with preventive

actions supported by evidence and adap-

ted to the particularities of basic educat-

ion and higher education.
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